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The purpose of this study 1,vas to develop a handbook to assist teacht".cs
who wish to use daily writing journals as a part of the reading and writing
curriculum in a preschool, kindergarten, .first, or second grade classroom.
The project describes procedures, materials, activities, and routines needed to
institute such a program. The Washington State Essential Academic
Learning Requirements and assessment methods are addressed. Variations
on the journal format that have been used in other early childhood
classrooms are mentioned. Current literature and research on the topics of
emergent literacy and journal writing is explored.
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Chapter One
Background of the Project

Introduction
When I was three, I filled a sheet of stationary with squiggles and told
my mother it was a letter to Grandma. Mom mailed it along with her letter,
and Grandma sent me back a note thanking me for the letter. She also saved
it and returned it to me when I was in college; I still have it. If my mother
had. taken a reading class, she would have known the labels for my action,
and would have been able to use big words to explain my activity and her
response. But mostly she just knew that it was good for me to "practice
writing," and good for her to encourage it. In the years since my letter to
Grandma, much research has been done which confirms the importance of
these kinds of behaviors on reading and writing growth in children. It is
important that we know how to best support these behaviors, and how best to
encourage literacy development in early childhood. I have chosen to explore
one aspect of literacy development, writing journals with young children, to
encourage teachers to use this strategy as an effective literacy tool.
Formally labeled with appropriate educational jargon, my letter
writing would be a form of emergent literacy. This theory or philosophy
states that there is not a point in a child's life when literacy begins, rather it
is a continuous process of learning (Miller 2000). All aspects of literacy begin

1

2

in some form in infancy and proceed from that point forward. Because
emergent literacy is based on the transactional model ('Neaver, 1994), the
idea is that children build upon their prior knowledge of a subject to increase
their learning. By providing children with opportunities to interact with
books, writing materials and other print or language based activities on a
regular basis, teachers can encourage this building process. "In the
beginning stages, writing and other aspects of literacy learning are nurtured
when children are given opportunities to explore and discover"
(Schickendanz, 1999, p. 132).
Children come to school with widely varying amounts of exposurn to
literacy activities. Those who come with little or no experience with literacy
skills may be ill equipped to learn critical new skills that depend on
background experiences, and these children may struggle. Miller (2000)
states:
It is absolutely essential that all children ... have a kindergarten and
primary-grade emergent literacy program that capitalizes on their
strengths and compensates for their weaknesses; provides meaningful
listening, oral language, reading, writing, and spelling instruction;
enhances their self-esteem; and is highly motivating. (p.5-6)
One crucial component of a balanced literacy program for young
children, besides the many opportunities for interacting in a print rich
environment, is the intentional, deliberate exposure to daily opportunities for
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writing (Neuman, Copple, & Bredekamp, 2000). A daily journal writing
program can help teachers reach this goal by providing students with chances
to write in a supportive, nurturing atmosphere. When children are free to
scribble, draw, copy, print, dictate, or write either words or sentences as they
see fit, at their own appropriate level, they begin to see writing as enjoyable,
meaningful, and useful. They also begin to take risks and move their writing
skills to the next more difficult level, thus increasing their abilities and
refining their knowledge and concepts (Neuman et al. 2000). Students move
through specific stages of drawing/writing development (Schickendanz, 1990),
a1:d grow increasingly sophisticated in their knowledge of the uses of writing
and the concepts of what letters and words represent. Without continuous,
encouraging, positive chances to write and enjoy writing, children will be
slowed in their writing development.
PuTpose of the Project
The purpose of this project was to design a handbook foT teachers to
use to assist in implementing a program of daily journal writing in the early
childhood classroom. The handbook includes materials needed, time
allotments and scheduling issues, procedures, the teacher's role, and
evaluation and assessment information. Variations of the journal concept
are discussed. Alignment with the standards set by the Washington State
Essential Learning Requirements is documented. The intent of this
handbook is for a teacher in an early childhood classroom to be able to use
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this resource to integrate a daily journal writing program into the classroom
curriculum, whatever reading and/or writing program may currently be in
use.
Limitations of the Study
The project was limited to the early childhood education classroom,
specifically preschool, kindergarten, first grade, or second grade. There are
many sound curricular uses for journal writing in older grade classrooms, but
the goals and objectives would change significantly. The project was also
limited to the subjects of reading and writing. Journals may be used in other
subject areas, but again, the goals, objectives and procedures would be
different and are not discussed in this study.
Definition of Terms
For the purpose of this project, the following terms are defined:
Literacy.

Literacy is an ability to read and write in a designated

language. It is based on the "active, autonomous engagement with print" and
"stresses the role of the individual in generating as well as receiving and
assigning independent interpretations to messages" (Venezky, 1999, p.19).
Emergent Literacy. Emergent literacy models recognize that reading
and writing abilities are stimulated by active involvement with language and
immersion in a print rich environment. Literacy does not begin at a specific
age but is natural, developmental, and continuous from birth. It emerges
because of the innate capacity to use language as well as environmental
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experiences with oral language, and symbols - early encounters with reading
and print (Wiener & Cohen, 1994).
Essential Academic Learning Requirements. Common learning goals
established by the State of Washington intended to raise student
acheivement (Washington State Commission on Student Learning, 1998).
Developmentally Appropriate Practice. Decisions about learning made
by teachers based upon what is known about how children learn and develop,
knowledge of the individual children in a group, and the social and cultural
background of the children in the particular group (Bredekamp & Copple,
1997).

Journal. A journal is usually a bound volume, notebook, or booklet in
which students write freely, usually for themselves, perhaps for later
rereading, but often for others to read and respond to as well (Bromley, 1993).
Overview of the Remainder of the Project
Chapter Two contains a review of literature related to daily journal
writing, emergent literacy philosophies and appropriate practices, and
assessment and evaluation methods that may be used in conjunction with
journal writing for young children. Chapter Three describes the procedures
used to develop and organize the project. Chapter Four contains the project
itself, a handbook for the implementation of daily journal writing in an early
childhood classroom. Chapter Five concludes with a summary of the project,
and recommendations.

Chapter Two

Review of Literature

Introduction
The review of related literature has been organized into four sections.
The first section contains background into the concept of literacy, the theory
of emergent literacy, and what these concepts mean to a classroom teacher.
Following that, research regarding the importance and benefits of daily
writing by young children is discussed. The third section includes research
findings about methods of using journals in the early grades, and the final
section covers variations on the journal process. Overall, the research builds
a strong case for the use of daily journal writing in early childhood
classrooms.
Literacy
The following literature review will examine a variety of programs in
the past thirty years that are based upon the concept of integrating reading,
writing, and language into a holistic package, rather than seeing them as
discreet subject areas to be taught separately. If literacy is "the ability to
comprehend and produce natural language in its written form as well as the
ability to use both written and spoken language to accomplish specific
problem solving and communication goals," (Kerr, 1999 p.4), then it is critical
to teach these skills as part of a complete package, rather than in isolation.
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Holdaway (1979) states that it is an error to see reading and writing as
isolated from language and the spoken culture, or from listening and
speaking. In his "Shared Book Experience" method, one of the major
principles is the insight for beginning readers that written language, or
"print, is a stable, word-by-word record of language" (p. 108). By
experiencing this "talk written down" in the form of picture books and other
children's literature, children are able to begin their own reading-like
behavior, and to attempt writing-like behavior that will be significant to each
child because they will understand that it carries a message.
This is a common concept shared by Kamii, Manning, and Manning
(1991) in their constructivist model ofliteracy. They state that "Reading and
writing, along with speaking and listening, are understood as facets of
language learning, and reading itself is increasingly understood as the ability
to get meaning from print (rather than the ability to decode print into
sound.)" (p. 130). When children begin to find this meaning, they are able to
use the knowledge in a broad sense based on what they have been
constructing since they were born (Kamii, et al., 1991). This developmental
idea is key to the concept of literacy, negating the old concept that children
were not able to read until they reached a certain age, and that certain
readiness skills needed to be taught before reading could officially begin.

8

Writing also begins to develop long before school age, as children use
their language skills to communicate with others. They discover that writing
is a useful way of communication (Stauffer, 1980) and begin to write in ways
that show meaning in their own lives. The Language Experience Method
(Stauffer, 1980) builds on the beliefs that writing and reading should be
meaningful and developmental.
The Wbole Language Movement is defined as a philosophy rather than
an instructional approach. Weaver (1994) defines whole language in this way:
Whole language has developed into a comprehensive (albeit evolving
and incomplete) philosophy of education, drawing upon many more
lines of research and encompassing far more than just the development
of reading, or even literacy. And that raises another issue: whole
language educators think not about teaching reading (dispensing
reading curriculum to students) but about guiding and supporting
students in developing as independent readers, writers, and learners
(p. 58).

This philosophy guides how learning is structured. It is based on a child
centered approach so that it is meaningful and functional for children
(Morrow, 1997).
The common elements of these approaches, and of others in the field of
emergent literacy help to define the important elements of a literacy
program. Most important is the idea that reading, writing, speaking, and
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listening must all be experienced and practiced in the classroom on a daily
basis. Opportunities for literacy growth happen when teachers provide
"literacy sites" (Waring-Chaffee, 1994) in their classrooms to encourage
children to assume the role of readers and writers. Literacy events must be
developmentally appropriate, depending on the developmental age of the
child and the amount of exposure they have received that lead to reading,
writing, listening, and speaking (Miller 2000). Activities must be authentic,
not busy work, to capture the children's attention.
Benefits of Daily Writing
A developmental approach to literacy emphasizes that skills emerge
gradually in all areas of literacy and that children need to be given numerous
opportunities to observe and practice purposeful writing (Maehr, 1991). By
providing opportunities in the early childhood classroom, children are able to
gain confidence in their writing ability, and also to improve their reading
ability (Manning, Manning, Long, and Wolfson, 1987).
The use of private, daily journals for students provide a creative outlet
for their language that is authentic and individual. Sylvia Ashton-Warner
(1963) states that "A child's writing is his own affair and is an exercise in
integration, which makes for better work" (p. 54). If a child is encouraged to
put down her own thoughts in writing, she is likely to value it more and is
also more likely to remember it and be able to read it the next day, or in the
future. Ashton-Warner also introduced the idea of Key Vocabulary, or "one-
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look" words; words that are so important to the student that once they have
been written and read one time, the words will forever be part of their
reading vocabulary.
Teachers can assist children in their attitudes toward literacy if the
children can view themselves as readers and writers in these early years
(Campbell, 1992). Valuing the early attempts at writing that children make
is important. "Children need adults who are aware of the importance of their
early attempts to write, and who take the time to listen and respond to the
scribbled stories even though they may be unintelligible to all but the
children who wrote them" (Sumison, 1991, p. 4).
Often these early attempts at writing fall into the following stages
(l\1Iorrow, 1997): drawing, scribbling, letter-like forms, letter sequences,
ir,:Vented spelling, and conventional spelling. Many children begin making
the first attempts at writing before they attend any type of school, including
preschool. They may draw a picture and tell a story about it, or fill a page in
a parent's notebook with wavy lines and say, "I wrote a shopping list." At

'

, some point, either at home or at school, a child may write out squiggle or
shapes, often in a left to right sequence (Schickendanz, 1990) that resemble
letters but are not part of the alphabet.

These letter-like forms are the

precursors to using recognizable letters, but in random combinations that do
not form words. These letter groups may resemble words in a sentence or
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thought if they represent the first letter of each word the child is trying to
write.
Following this stage, children often use their own 'invented' or
temporary spelling to communicate ideas. The first words they try to form
may be some of those Key Vocabulary words that Ashton-Warner describes;
words that are very important in the life of the young writer. As children
progress, they gradually learn the conventions of spelling and begin to use
'dictionary' spelling, and eventually, punctuation in their writing. By
following the journal entries of a child over the course of a few months or a
school year, often all or most of these stages can be documented as a child
practices, experiments and moves to gradually more sophisticated writing.
Journals provide a comfortable place for children to work through these
stages of writing and try out the next stage, as they are ready.
Journals are seen as a place where grammar and spelling and even
content are not edited or corrected, but children are allowed to work more on
process and creativity than on final draft types of products. Edwards (1995)
found that
Journals should be dated, unedited writing about personal experiences
or topics chosen by the students and shared optionally with peers,
teachers, and parents. Journaling should be an opportunity for
students to learn that writing has merit for themselves and is not a

(

means for responding to other people's demands. (p.32)
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However, over the course of a school year, journals can be used as an
assessment tool because they document progress and growth in writing.
Manning, et al. (1987) state that "the journal serves as documentation of the
child's progress in writing .... Parents often point with pride to their child's
writing growth in the journal..."(p.48). Children also enjoy looking back and
seeing how far they have come; "Look, I didn't even know how to write d-o-g
in September!" Teachers can also study the journals of their students to
evaluate which areas have shown progress and where a student still needs
work.
One of the main doctrines of the literacy movement is the interrehttionship of the different disciplines; language acquisition, reading, and
writing (Strickland & Morrow, 1989). Therefore, we can infer that if writing
skills are being developed through the use of journals, then reading is also
improving. Holdaway (1979) mentions that the incidence of writing-like
behavior complements reading-like behavior in its development and in that it
displays the same characteristics of personal initiative and approximation.
In other words, as children practice writing, they also practice reading and
the behaviors that lead to fluency. It is difficult for these behaviors to occur
in isolation and have meaningful carryover. Slaughter (1993) states that
"Encouraging children's efforts in writing this way also supports their growth
in reading'' (p.9). She believes that as children write to create stories
modeled after the ones that have been read to them or that they have read,
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they are learning phonetic associations and learning to focus on specific
sounds and words in a meaningful way. They also move from the "role of
bystanders to that of active participants in their own learning" (p. 9).
Stauffer (1980) states that young children can successfully learn to read if the
instruction is based on the process whereby the material to be read is the
spoken language of the children written down. This illustrates the
integrated nature of the speaking, listening, reading, and writing components
of emergent literacy.
Methods of Using Journals
In order for journal writing to be an effective part of the early
childhood curriculum, teachers must develop goals and objectives for the
process that are appropriate for their students and classroom situation, and
must establish a routine which makes daily journal writing an efficient,
productive use of classroom time. Journal writing experiences can fulfill
objectives such as focusing attention on written content, encouraging use of
one's own language, allowing children to approach writing in different ways,
respecting culture and other differences in society, and having writing goals
that are purposeful, genuine, and functional (Tichenor, 1996).
Daily journal writing can also fulfill standards such as the Washington
State Essential Academic Learning Requirements (EALRs), especially in the
areas of Writing, Reading, and Communication (Washington Commission of
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Student Learning, 1997). Specific EALRs will be addressed in the body of the
project.
Each teacher will have to establish a routine that is best for her and
her students, but there are some conditions that will need to be addressed for
successful journal writing in the classroom. Bouas (1997) listed five
conditions related to journal writing that foster literacy growth and
development. These include a print rich environment in the classroom,
consistent scheduling of journal time, teacher modeling of writing and
journaling, brief conferences with the students during journal writing time,
and.sharing of what has been written in the journals, if students so desire.
Careful preparation for the journal time at the beginning of the year is
necessary. This may include selection of the type of journal to be used, and
also what writing tools will be available for use daily or as special tools.
Guidelines for the writing area while journaling is going on will help the
activity run smoothly (Hannon, 1996). These guidelines include how long
children spend working in their journals, noise level appropriate for the task,
and what children may do when they finish writing for the day.
The teacher and the class will have to decide if journals are strictly
private or will be shared, and whether dictation by teachers or other adults
will be encouraged, or if only student's written efforts will be included. Some
authors recommend giving "story starters" (Stauffer, 1980) to discourage
writer's block, and others consider that artificial (Manning, et al. 1987) and
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not authentic writing. Teacher modeling of writing in general and
specifically of journal writing is critical to the success of the project. It this is
important enough for students to do, it must be important and fun for the
teacher also!
Variations on the Journal Process
For most teachers, using the journal as a writing tool in the classroom
and encouraging freedom and creativity by the students are their main goals.
However, some teachers have found other ways to use journals and have
found added benefits from these variations. Strickland (1990) advocates the
use of a group journal, with a teacher acting as scribe. These journals are
recorded on charts in front of the whole class. After experiencing these whole
group eff,irts, students are encouraged to write in their own personal
journals, using the group journal as a model, if they wish. Both types of
journals are then shared in various ways in the classroom, and may be
adapted later in other reading lessons.
Both Brockington and Burcham (1998) and Wollman-Bonilla and
Werchadlo (1999) advocate the use of literature response journals. These
journals can be used to encourage students to reflect on the texts they have
read. Students often share personal interpretations and experiences, as well
as writing retellings of key events (Wollman-Bonilla and Werchadlo, 1999).
Journals can also include dialogue, which may be expressed in
/

l

different ways. Harding (1996) developed a journal format that included
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input from the parents of her students, and the journals were sent back and
forth between school and home. Besides children's writing, parents were
encouraged to write about reading behaviors they observed in their children,
and the journals became effective ways for the teacher and parents to get to
know each other and the child better. Wollman-Bonilla (1999) also used
journals that traveled from home to school. Children wrote daily messages in
. their journals, and then took them home for reading and response. Some of
the messages were assigned to inform parents of timely school events, and
others were responses to daily curricular activities. Morningstar (1999) used
home response journals to inform parents and allow them to contribute to
their child's literacy development.
Dialogue can also be limited to the teacher and the child (Hannon,
1996). Adding teacher response to an already established journal routine in a
kindergarten classroom enlivened the children's writing and refreshed their
enthusiasm. It also encouraged the children to stretch a bit and begin to
respond to the teacher's writing. The children and the teacher considered it a
great success.
Conclusion
By reviewing the literature and research available on the topic at
hand, the author is able to come to a definition of literacy, and to see how the
four main components of literacy, reading, writing, speaking, and listening,
interact. The benefits of using authentic writing experiences to supplement
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existing writing programs in the classroom, and to foster growth in reading
for young children, are also apparent. How to establish a journal writing
program in the classroom and modifications of the typical journal process
have also been discussed.
By continuing this investigation into journal writing in the early
childhood classroom, I hope to demonstrate how literacy gains can be made
on an individual basis, and how the journal writing process can be adapted to
fit a particular classroom and the individual needs of a specific group to
students and their teacher.

I

Chapter Three

(

Procedures

The purpose of this project was to create a handbook for teachers who
are interested in using daily journal writing as a part of the reading and
writing curriculum in an early childhood classroom. Chapter Three describes
the background of the project, how it developed into an area of interest for the
author, what procedures were used to gather needed information and
research, and how the material was organized to be of benefit for other
educators.
J3ackground
Emergent literacy is an important topic for teachers in the early
grades. Articulating a personal philosophy of how children learn, and
especially how they learn to read and write, is essential for all early
childhood educators. Planning and instituting curricular activities in the
classroom based on this philosophy, and providing children with learning
opportunities that reflect current research and teaching theory is crucial.
The author's work with preschool students and observation of how
they interact with print in a classroom led to conclusions regarding stages of
beginning reading and writing, and also led to the development of a series of
activities to encourage and nurture those stages. Experience in K-1-2
18
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classrooms and observation of emerging readers and writers in the family home
led to more observations on how children interact with reading, writing, and
language activities and grow in their abilities. Study for coursework at the
graduate level at CWU led to a desire to research this field further and discover
benefits of the reading and writing connection.
During the final year of PIP Preschool on the CWU campus,
preschoolers were involved in a 'pilot' daily journal. writing program. This led
the author to a stronger desire to find and share the best research has to offer
about the benefits of using a daily journal writing program in an early
c~ildhood classroom. The results of this research have been brought together
to create a resource for other teachers interested in this topic.
Proce~dures
To begin collecting research for this project, the author used the
electronic databases at the Central Washington University Library. An
extensive search of the Educational Resources Information Center (ERIC)
produced a large amount of research published in the past ten years. Key
words and phrases such as: emergent literacy, children's writing, preschool
education, early childhood education, journal writing, literacy, writing
instruction, and elementary school curriculum were used. Current copies of
journals such as The Reading Teacher and Young Children often had articles
appropriate to the topic. In addition, bibliographic references in articles read
often led to other pertinent sources.

20
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The CWU library has shelf after shelf of books on the topics of reading
and writing for young children, and many of these became the background
knowledge for a clear understanding of emergent literacy or specific literacy
programs that incorporated journal writing into the curriculum.
Besides being crucial to the development of the research-related
chapters of this project, material from all these sources was integrated·into
the final product, the handbook. Knowledge gained from the use of daily
journals in the preschool classroom also was valuable in recommending
procedures, materials, activities, and routines to make daily journal writing a
valuable curriculum component in the early childhood classroom.
The Handbook For Daily Journal Writing in the Early Chi),g_hood
Classro.9m is found in Chapter Four and recommendations for its use are
found in Chapter Five.

Chapter Four
The Project

The project was designed to assist teachers in implementing a daily
journal writing program in their classroom. It is important for teachers to
structure an environment where students can be active in acquiring
knowledge, mainly through interaction, play, and experimentation. Journals
provide one element of such an environment, and this handbook provides
teachers with information and inspiration to add this element to their
curriculum.
The handbook consistR of four sections: Organization, The Teacher's
J

Role, .Documenting Growth, and Variations. The information contained in
each section is based on current research by authorities in the areas of
emergent literacy and benefits of daily writing in the early grades, and on
best practices of educators using similar programs in classrooms. The
handbook is designed to be used by teachers in preschool, kindergarten, first,
or second grade classrooms. Differences in how the program may look when
used with preschoolers versus second graders will be addressed.
Not all the information in the handbook may be relevant to all
teachers, but the intent is to compile all the best ideas and procedures into
one source so that teachers may choose what works best with their particular
teaching style or group of children.
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Introduction

"There is value in having children write every day; their writing as
well as their reading improves." (Manning, Manning, Long, & Wolfson, 1987)
Daily journal writing, when used as one component of the reading and
writing curriculum in an early childhood classroom, has value as a tool for
improving reading and writing skills for young children.
Rooted in an emergent literacy perspective, journal writing can
contribute to the attitudes and abilities of a young child in the areas of
reading, writing, speaking and listening. Emergent literacy models recognize
that reading and writing abilities are stimulated by active involvement with
language, and immersion in a print rich environment. Literacy growth does
not begin when a child enters school, but is a continuos, natural, and
developmental process, based on a child's exposure to and engagement with
language activities and early encounters with print (Wiener & Cohen, 1994
and Morrow, 1997).
Journals are a popular approach to learning in many classrooms at all
grade levels. With older children, journals can be used in science, math,
social skills, reading response, and many different curricular areas. For
preschoolers, kindergarten, first and second graders, teachers can focus on
using journals as an emergent literacy tool to help students be better readers
and writers.

P4

This handbook is designed to help teachers who are interested in
beginning a journal writing program in their early childhood classroom. The
handbook includes organizational assistance, such as journal format and
construction tips, information about the teacher's role in the journal process,
a section on assessment and evaluation, and a variety of types of journals
that relate to reading and writing curriculum.
The intent of this handbook is to assist teachers in integrating a daily
journal writing program into their classroom curriculum, no matter what
reading and/or writing program they are currently using. Options regarding
many aspects of the program are explored, and teachers will need to make
decisions about what fits best in their classroom.

(
PS

Journal Format

The first step in organizing your journal writing curriculum is choosing
the type of journal your students will use. Empty journals can be handproduced or purchased, and there are several considerations to keep in mind
when making this decision.
Size
Younge.r children may need more space on each journal page, because
they tend to draw pictures and need room for both artwork and writing.
'liheir fine motor skills are not as developed, so trying to write or draw in a
tiny little ,,pace may frustrate them. Older.children are more ab.le to control
)

the size and direction of their writing; therefore they may not need large.
sized journals. In fact, tiny litt.le books hold. a fascination for many 6 - 8 year
olds, so occasionally a miniature journal may appeal to first or second graders
as an option from the standard format.
Decide if you want a large page to allow for lots of freedom of motion
and room for plenty of drawing and large letters, or a smaller, more compact
journal, in which children may write one or more pages per entry.
Paper Type
Blank Paper. Journals containing a quantity of completely blank
paper give children a chance to use the space in whatever way they wish.
Drawings or scribbles may cover the page, or first attempts at letters may be
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as large as a child wishes to make them. Older children may enjoy blank
paper as a space in which to be creative, adding illustrations in the corners
and the writing in the center, or writing sideways or diagonally if it suits
their mood and their journal entry.
Half and half paper. Students who have developed enough fine motor
control to be able to "stay on the lines" will benefit from paper often called
story paper, or half and half paper. The bottom half of the paper hs.s lines
and dotted lines to assist the child in the formation of letters, and the top half
of the paper is blank so that there is room for illustrations. This paper is
cct111mercially produced, or a teacher may make a master of a page with the
dei,:ired amount of lines and copy quantities sufficient to assemble into
)

journals for students.
fully lined pa12er. A confident, prolific writer in the latter part of first
grade or in second grade may be ready for paper that is completely lined,
with no room for illustrations. This gives students plenty of room to write
longer entries with no interruption on subsequent pages for illustrations, if
none are desired.
Journal Covers
Materials: If journals are hand-produced, a variety of materials may
be used to make covers. In general, unless the journal is only to be used for a
few days, construction paper is not sturdy enough. It will not hold up to
repeated openings and closings, violent erasures, daily handling, etc.

(
PS

Cardstock or tag board will last a lot longer, with less gentle handling
restrictions needed. Sections of wallpaper from sample books, or contact
paper, or lightweight fabric can be stiffened with cardboard or tag board to
make good covers for bound journals.
Personalizing. For younger children, a large (3 X 5 or 4X6) white
adhesive label with the child's name and the word journal is enough: _ _'s
Journal. This again makes it a grown up thing, using print that they will
eventually be able to recognize and read. Variety in the colors of the journal
covers will give children initial cues to which one may be theirs. Older
children will want to choose their own fabric, contact or wall- paper, or at
least the colors of the tag board or card stock. Older children may be
I

encouraged to decorate their journal covers, above and below the journal title
and their name. This gives ownership and helps express the student's unique
personality from the very outset of the journal process.
Purchased Journal Options
Spiral Notebooks. Preschoolers may think it is very 'grown up' to write
in spiral bound notebooks. The lines and margin markings will likely be
ignored and written over. The idea that adults use this type of notebook for
their writing will motivate children to emulate their actions with similar
behavior.
"Marbled" composition books. This type of notebook makes a nice
substantial feeling journal for older children who are ready to write more
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fluently and don't require as much space for illustrations. They are
economical to buy, and provide the child with something they might take
home and use or reread after school or in later years.
Blank books. These bound, decoratively covered journals are available
with either blank pages or lines. They are certainly attractive and available
with such a variety of covers that all children could probably find one that
appeals to them, but they are rather costly when purchased for an entire
class. If special funds are available, or if parents are willing to contribute for
the cost of the journals, they would certainly make a prized keepsake when
filled.
Teacher Produced Journals
Plastic comb-type binding with cardstock covers. The advantage to
this journal is that the cardstock can be put through a computer printer to
individualize the cover pages with each child's name. Other decorations can
also be added to the cover page 'master' before it is printed. The card stock
can also be used in most copiers, so teachers do not have to hand letter each
cover page. The type and quantity of paper can also be chosen. Many schools
and most copy centers have the equipment and supplies for assembling this
type of journal. An important consideration in selecting this style is
economy; these journals can be put together very inexpensively.
Hinge book. This journal is constructed using tag board and paper
fasteners. Teachers can control the size of the journal, and the type of paper
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used, and the amount of paper in each journal. Instructions for construction
of the hinge book journal are found in Appendix A.
Tab cover journal. The size for this journal is limited to the size of the
master used to create the front and back cover and the 'locking' tab. The
master included along with construction instructions in Appendix A uses 4" x
8" paper. For sturdiness, the cover should be made at least of cardstock or
heavier. Children love this journal because of the illusion of privacy given by
the 'locking' tab.
Hard cover journal. This makes a sturdy, durable, and attractive
journal, although it takes more time and materials to construct. The size of
this journal is limited only by the size of your cover materials, and the size of
the paper used inside. The instructions in the Appendix A call for basic 8 1/2
x 11 blank paper for the inside pages, but if a teacher wanted lined paper,
copies could be made of an appropriate master before constructing the
journals.
Tools
Date Stamp and Stamp Pad
This tool makes record keeping easy in journals, and also delights the
children. In fact, you may need to make a rule about how many times they
are allowed to stamp their journal page.
When journal time begins, or as students arrive at the journal center
and find their journals, they may date stamp a specific corner of the next
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empty page, to designate it as today's writing. Remember to change the date
stamp every morning before the start of the day!
Paper Clips
A good way to help the students easily find the current page for writing
is to slide a large paper clip onto just the page the student is using today. It
is important not to clip together previous pages, because students and
teachers will want to go back and look at previous entries. Having a clip on
the current page makes it easy to open the journal to just the right spot, and
can be easily moved to the next page when the journal entry is complete and
the journal is closed.
Writing tools
Providing different tools for journal writing will influence the type of
entries made by the children. Harste, Woodward, and Burke (1984) found
that children as young as three made a distinction between tools for drawing
(crayons) and tools for writing (pens). Setting out a tub of markers, a tray of
crayons, and a box of chalk will give the students the impression that it is art
time, and their entries will reflect this impression.
Pencils. Pencils are a great tool for the journal table for several
reasons. First, pencils are associated with writing, so children naturally
think of using them to write. However, they also are flexible and usable for
drawing, so that children who are not yet ready to write full words or
sentences may work with a pencil to draw a picture and begin to move into a
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higher stage of writing. Preschoolers and kindergartners will love to practice
with the eraser, and may erase most of what they write the first few days,
just to check out the function of the eraser. They will eventually tire of this,
however, and will use the eraser less often.
Pens. Pens have the advantage of being seen as very grown up, and
definitely associated with grown-up writing. Children will often model
writing behavior they have seen done by adults in their family or classroom;
writing a check or addressing a letter or writing a note to another child. Pens
sometimes are tricky because if not held upright at the right angle, they may
not write smoothly, but as an occasional addition to the journal table, they
are recommended.
Colored Pencils. Perhaps a compromise between plain black pencils or
pens and all types of art supplies such as markers and crayons is needed.
The colored pencil fills this niche. Colored pencils add color to journal entries
and may encourage children to add more detail to their drawings. Because of
their shape and the way they work on paper, they are more like a pencil than
a crayon or marker and therefore may be seen by the children as closer to a
writing tool than an art supply.
Schedule
Journal writing may be scheduled as part of a center time, where
children rotate from one center to the next after a pre-determined amount of
time. After the first week or so of journaling, the center can become an
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independent station, where the children come and find their journals and get
to work. If staffing is short, teachers may work with other children while the
journal table children work independently.
If the classroom has free choice centers as part of the schedule,

journals fit well into that schedule, too. Students may come and go from the
journal table, as they are ready. This works well for children who may have
a lot to say that day, or who may not have much to write. They can spend the
appropriate amount of time working in their journal, and move on when they
complete their entry. A teacher who is posted at this table or nearby can
touch base with the children and respond to their writing and questions with
helpful comments.
Teachers may want to have an all class journal time, often scheduled
first thing in the morning, after a recess or lunch, or last thing of the school
day. Once the routine is established, children can go immediately and get
their journals and settle down to write. The teacher is able to get around and
conference with part of the class, or write in her own journal if she is not
involved in another center at the time. For younger children, having
everybody writing at once may inhibit progress, because the teacher is not
able to immediately respond to or assist when a child wants help with their
journal or would benefit from feedback.
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The Teacher's Role

(

The teacher plays a crucial role in the success of daily journal writing.
Besides the thoughtful process of organizing and beginning the journal
writing program, the teacher plays a part before, during, and after the actual
time the children spend writing in their journals. Bouas, Thompson, and
Farlow (1997) listed five conditions that need to be present in order to foster
literacy growth and development. These include: Print Rich Environments (a
foundation to a classroom that supports emergent literacy), Scheduling (part
of the Organization section of this handbook), Teacher Modeling, Honeybee
Conferences, and Sharing. The last three conditions represent examples of
Before, During, and After roles for the teacher. This chapter will explore
those categories in greater depth.
Before
One of the first things a teacher can do before journal writing is
display a positive, eager attitude toward the activity that will rub off on the
students and encourage them to look forward to the time spent as valuable
and fun.
Starting Out
Once the classroom is set up for beginning the journal writing
program, the teacher will need to take some time to teach the routine and the
expectations and rule of the activity. Showing the students where to find
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their journals, what to do with the journals when they have finished, how to
use the date stamp, and what type of "work" goes on in the journal can be
done as a whole group process, or with small groups on a rotating basis. Here
is a chance for the teacher to model the journal process for the students,
finding his/her own journal in the tub or on the shelf, finding the current
page for writing, dating the page, choosing a pen or pencil, and settling in to
write. The teacher can do a running commentary on what she is doing, and a
think aloud about her thought process as she begins to write.
Writer's Block
Sooner or later, many children will look at their journals, look up at
the teacher, and say, "What should I write?" or "I don't know what to write!"
Without resorting to canned story starters assigned to each student, whether
they care about the topic or not, teachers can help their students come up
with writing topics. This can be addressed proactively, before the writing
sessions and on an ongoing basis throughout the classroom day and school
year.
During mini lessons or short whole class discussions, teachers can help
students generate a list of possible topics. These may be posted near the
journal table, so that student can take a look at the list and see if any work
for them on a given day. Older students may start a list in the back of their
journals of interesting topics that they may want to explore eventually.
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Throughout the day, when an interesting topic comes up or a child

(

shares about something that happened at home or in the classroom, the
teacher may say "Hmm, that may be a good subject for your journal later."
Staying alert to meaningful topics and not isolating the journal experience to
the fifteen minutes when the student sits at the journal table can help make
journal writing cross curriculums and become personal and meaningful to the
students.
Lucy McCormick Calkins (1991) talks of using personal storytelling
with her writing students to nurture community in the classroom and to
"open the floodgates" of children's experiences that can become personally
significant topics for writing. Students can be encouraged to share their
stories during group times, and can be prompted during journal time to think
of events in their lives that are important to them and draw or write about
them.
Read alouds featuring journals.
Teachers can provide students with background knowledge about the
contents of journals by using books during read aloud time that feature
characters that write in journals, or books that are written in a journal style.
These stories may give students a better concept of what some people (real or
fictional) write in their personal journals and diaries. This may inspire
students to adopt some of the methods or characteristics of the featured
journals. A booklist of suggested titles is found in Appendix B.
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During
During journal writing time, the teacher may wear one of three hats.
Occasionally, two or more hats may get piled on top of each other as teachers
switch between the jobs of Modeling, Transcribing, or Conferencing.
Model
One of the most important roles a teacher can play during journal
time is that of showing how important writing is by writing in his/her own
personal journal This can be a journal identical to those used by the
students, or it can be a personal journal the teacher already uses for writing
and re11ection. When it is time to sit down and write, the teacher can open
their own journal and begin to write, sitting either at the journal table or at
(:

the tl~acher's desk. Spending at least the first few minutes of journal time
writing shows the children that the teacher values this activity and that it is
important enough for everyone to do. Looking like you're enjoying it is a
plus.
While writing in the journal, the teacher can also "think aloud" about
what she is writing, how to decide what word comes next, modeling sounding
out words, adding punctuation, etc. Students will soon begin to emulate the
behavior of the teacher and borrow strategies that are being modeled.
Transcribe
A teacher's second job at the journal writing table is that of
transcriptionist, taking dictation for a child who has something to say but
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doesn't have the writing ability to record it. This job is a part time job, the
teacher only being employed when a student requests assistance. Many
times the students are completely satisfied with their own efforts at writing,
and do not wish to add conventional spelling or print. The teacher will need
to ask if they wish to have something written, or if there is a story to go with
those pictures, or :i.f they want help with that word or letter.

If children have big ideas for words that they are not confident
attempting in their own invented spelling, the teacher might dictate one
letter at a time to a child, give them a word card with that word spelled
;;iw.,r •

correctly on it, or just encourage them to give it their best guess or best try,

:,

depending on the developmental level of the child.
Conference
If the whole class is involved in journaling at the same time, working

independently, the teacher will need to make a p]an to touch base with a
number of the children and see what they are writing, how t.he teacher can
help, and to recognize and affirm the work that is being done. Bouas,
Thompson, and Farlow (1997) label these "Honeybee Conferences" because
the teacher "lights" for a short time before moving on to the next child. In
one or two minutes, a teacher can connect with a student and offer the
support that is needed, and can meet with several children during each
journal writing session. It is recommended that the teacher go to the
student, moving around the classroom and checking in as children work. If
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students come to the teacher's desk, valuable time that could be spent writing
is spent lined up at the teacher's desk, waiting for a turn.
After
Sharing
After children have finished their entries, there may be time to share
some of what they have drawn or written. "Sharing is important because it
validates the children's efforts, giving them a sense of purpose and a feeling
of pride'' (Bouas, et al. 1997). Students may choose whether or not they wish

to share, and the privacy ofa journal entry is honored and respected.
·l{,t

However, often children are anxious to "show off' what they have done, and
appreciate the positive feedback they receive. Positive reinforcement will
motivate continued pride and effort in the journal, and watching another
child share with great enthusiasm may motivate a reluctant writer to make
another attempt.
Sharing of topics and subjects of entries can lead to inspiration for
students who may then think of a topic they want to write about, or a.list,
drawing, word, or story that they want to work on.
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Documenting Growth
Although journals are not designed to be turned in, corrected, graded,
turned back to the student, they are very valuable in assessing student's growth
and development in writing and reading. Much evidence can be gathered from a
series of journal entries that will assist a teacher in knowing more about each of
the students' literacy growth. Curriculum decisions for other components of the
literacy program can also be made based on the stages and progress through
those stages by various children in the classroom.
Correcting
\f

Don't! Researchers and proponents of journal writing by students agree

{ that correcting conventions and mechanics in a child's journal is a sure way to
i

stifle growth, promote insecurity, and cancel any positive feelings a child may
. have about journal writing. Since journal writers are encouraged tc write from
· personal experience, try new things, and take risks with spelling, writing forms,
and other conventions in their journals, it would be counter-productive to use red
pen on the pages to highlight each and every "typo" or experimental writing
venture.
Stages of Writing Development
In their research, Harste, Woodward and Burke {1984) found that
children as young as three made a distinction between writing behavior and
drawing behavior. Depending on which the children were asked to do, their

c·

response on paper showed clearly different styles of marks, and different ways of
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organizing writing and drawing were demonstrated. Because of these
differences, and because of the organized, intentional, and non-random
responses that were demonstrated, the researchers take issue with other experts
who often label the first stage of children's attempts with pen and paper as
"scribbling, or mock writing, or pseudo writing"(Harste, et al.).
However, Sulzby (cited in Morrow, 1997) identified six categories of
writing development, and included scribbling as a part of one of the stages.
These stages, in "order", are:
•

Writing via Drawing, in which the child will use drawing to stand in for

.i·t

writing, communicating a specific message through the drawings.

4;-

Writing via Scribbling, in which the child makes scribbling marks to
represent drawing.

,'·•

Writing via Jvlaking Letter-like Forms, in which the child makes shapes that
initially resemble letters of the alphabet, but actually are not specific letters,
but creations by the child.

•

Writing via Reproducing Well-learned Units or Letter Strings, in which the
child uses letter sequences from familiar words like his or her name to
represent other words. Often these familiar letters are strung together in
random sequences.

•

Writing via Invented Spelling, in which the child will create their own
spelling for words, including using one initial letter to represent an entire
word.
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•

Writing via Conventional Spelling, in which the child's writing resembles
adult writing.
Often the daily journal is a place for children to work through these stages

or phases of writing, especially if a student has not had a chance to experiment
with writing tools and practice writing behaviors before he enters school. A
teacher can diagnose through observation of the studenfs journal where the
child might be in the:ir writing development, and can plan to provide more
opportunities for informal, exploratory writing to the students who are just
beginning to progress through the stages.
Continuums and Checklists
t:t

()

Daily journal entries, gathered over time and examined, also provide a

rich body of information for teachers interested in following their children's
growth in literacy.
Con:tinuums
Children's growth and development in a subject can be measured on a
continuum, or visual "timeline" of development that uses specific descriptors to
highlight the developmental stages of learning (Hill & Ruptic, 1994). Many
school curriculum committees or individual teachers are turning to literacy
continuums to supplement or replace report cards with A, B, or C grades to
document for students and their parents the child's progress in reading and
writing. Continuums show where children are at a certain point in time and
what next steps they will be aiming for.
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Teachers can find information in a child's journal that will help place that
child, using statements such as "Makes marks other than drawing on paper." Or
"Sometimes labels and adds 'words' to pictures." These behaviors would place a
child in the preconventional stage, according to the Writing Continuum
Checklist published by Hill and Ruptic (1994).

Checklists can be used to collect data for placement on a continuum, as
demonstrated above, or can be used to collect information about spPcific writing
andreading characteristics children are expected to learn throughout the school
,;~1iyea:r. These behaviors may include skills, attitudes, or behaviors, such as

1t~'Copie;::; letters and words." Or "Writes from left to right." Or "Re-reads her
,(}

i<writ.ing and adds words as needed." (Morrow, 199'7). By usi£1g journals as
·1rsou.rc,3 for data, teachers can plan mini-lessons or assign temporary groupings to

children who need to work on specific checklist items.
Teachers need to develop, adapt, or adopt continuums or checklists that
are appropriate for their grade level and are consistent with their school
district's curriculum policies. Examples of checklists and continuums are
widely available in current literature on emergent literacy.
Anecdotal Evidence
If a teacher is able to spend time at the journal table with active writers,

he or she will observe many writing behaviors that give clues to the literacy
abilities of the children. By keeping notes of behaviors observed or writing skills
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mastered, the teacher gets a more complete picture of the particular child as a

,:,:..

learner. Anecdotal evidence can be gathered on small sticky notes, one for each
child over the period of a week, and organized later to form an ongoing record.
Teachers may want to travel around the room with a clipboard and note cards,
recording how a certain child struggled to figure out the beginning sound of a
word and succeeded, or how long another spent on his writing for the day, or how
intricate the illustrations of a third child have become, along with the dictated
stories that accompany the illustrations. Anecdotal records give a personal
portrait of each child, which supplements and reinforces the other assessment
information that is gathered.
Essential Academic Learning Requirements
The \Xlashington State Essential Academic Learning Requirements are
standards set by the state to indicate academic achievement and improve
student performance in the schools. The 'F..ALRs' are provided for t1ight subject
areas, and include benchmarks for the

4th

grade,

7th

grade, and

10th

grade.

These standards are set for what children are expected to know and be able to do
by the time they reach these grade levels. Teachers are expected to organize

their lessons within the frameworks of the EALRs in order to assist students in
developing knowledge, skill, and proficiency in the designated subject areas.
When using daily journal writing as a learning activity in the classroom,
teachers are touching on several reading and writing EALRs. The complete list
of Reading and Writing EALRs in found in Appendix C of this handbook for
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reference. In order for a lesson or learning activity to "fit" a specific EALR, the
lesson need not necessarily guarantee that the student achieve that particular
standard by the completion of that specific lesson. Meeting the standards of the
EALRs is a process of building over time, and each lesson that contributes to the
abilities needed to demonstrate the standard is significant in the learning
process.
EALRs that are addressed by the daily journal writing process include:
·writing
l.

,L.3

The student writes clearly and effectively.
The student will apply writing conventions.

,2 i Th8 student writes in a variety of forms.

2.2

The student will write for different purposes.

B., 'rhe student understands and uses the steps of the writing process

ttl 'The student will pre,vrite.

4. · The student analyzes and evaluates the effectiveness of written work.
4.2 The student will seek and offer feedback.
Reading:
1. The student understands and uses different skills and strategies to read.

1.1 'fhe student will use word recognition and word meaning skills to
comprehend text.
1.5 The student will build vocabulary through reading.
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3. The student reads different materials for a variety of purposes.
3.3 The student will read for literary experience in a variety of forms.
4. The student sets goals and evaluates progress to improve reading.
4.3 The student will develop interests and share reading experiences.
Teachers may use these EALR statements to document their lesson planning
using daily journal writing in their classroom as part of a curriculum focused on
meeting the state standards.
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Variations on the Journal Process

,,,,-·...

.

:.........

Journals may be used in a variety of ways within the reading and
writing curriculum to accomplish various goals. The objectives and goals for
the students who will be writing in the journals will affect the way the
journal is set up, the instructions students are given in regard to writing in
their journals, and other people's input in the journals.
Following are some ways that journals have been used in classrooms to
enhance reading and writing skills, and to connect with other areas of
dassrnom life.
Literature Response Journal

(

··.

.... · -~

In a literature response journal, students interact with stories and
,authors on a personal level (Bromley, 2000). Students' responses to things
they have read may be easier to express in writing than to share orally.
Response journals can be very personal, encouraging students to respond .
with a depth that assigned writings or worksheet questions and the required
answers may not elici.t (Brockington & Burcham, 1998).
Typically in a response journal, students are asked to react to a book or
story they have read, or that has been read to them. The teacher may use
assigned, class wide prompts such as "How did you feel about that?" or "What
would you do if that happened to you?" At other times, the students may be
able on their own to find a topic to write about in response to the piece of

P31

literature. Often times, this will elicit a great variety of different responses
from the class as a whole, because each child will respond based on their
prior knowledge and experiences. Different details or concepts will strike a
chord with different children.
Many teachers respond in writing to the comments of the students 1n
their literature response journals. These comments may be brief, written in

the margin or on the top of the page, or they may be fully developed
paragraphs or pages that share the teacher's ideas and responses, provide
needed information to clarify parts of the story, model appropriate responses

,wat the teacher wants from the student, or reinforce the students efforts and
good wo:rk.
Students may be asked to ehare entries from their response journals in
a whole class discus;::;ion of the literature. Although a student always needs
tu have the right to keep their particular passage private (Pass!), if shared .i.n
a supportive, non-threatening classroom setting, peer responses are valuable
ways to start and extend discussion, share a variety of ideas, extend
understanding, and build a community of learners who share a common
back.ground of knmvledge and experience.
Daily Group Journal
'l1he daily group journal differs from many other journals because it
involves more than one child and that child's private interactions with
writing and reading. The foundations for the daily group journal experience
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are found in the Language Experience Approach described by Allen (1974)
and Stauffer (1980). Through dictation of oral language exchanges, children
learn that what they can think about and speak about can be written down,
and the written word can then be read by other children, adults, or by
themselves. By extending this model to include independent journal writing,
students are able to use the group journal model as a starting place for their
own writing.
Group journal entries usually begin with a shared activity or
experience, which the students are encouraged to discuss orally. A teacher
wJho acts as scribe writes down the words and sentences requested by the
gr-0up, modeling the writing process as they record the children's thoughts.

c.:J

.After the writing is complete, the teacher rereads Lhe entry 01·ally,
en~~ouraging the students to echo or read along. These entries are ,kept in the
cla'ssr·oom for students to return to, as they are interested. Students may
write in their personal journals after completing the group journal activity.
Personal journal entries do not have to coincide with the topic of the group
journal, but the group journal entries often give the children a starting point
for a topic, and may be used as a resource for words, punctuation, phrases,
and letter formation jf the children desire.
Dialogue Journals
A dialogue journal is specifically structured to include writing and
response from both the teacher and the student. Manning, Manning, Long, &
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Wolfson (1987) indicate that when teachers respond to what the student has
written with comments and questions, the student will often write back with
more comments on the teacher's writing. This can flow into a fairly long-term
dialogue between the adult and the child. The sense of having a pen pal can
result from this process; the child will wait eagerly to read the response from
the teacher, just like a letter writer eagerly checks the mailbox every day for
a response from a pen pal.
Hannon (1996) found that when the journal format in her kindergarten
classroom was changed to include dialogue with the teacher, the students
wrote for a longe:c period of time, covered more paper, discussed a wider
variety of topics, and explored a wider variety of \Vriting forms.
- Teachers can learn a lot about their students through this type of
clialogue, and can share appropriate personal information with students in
the context of the journal and the topics that "come up." Topics may change
depending on the interest of either the student or the teacher. By responding
briefly and without much enthusiasm and offering a new topic or question,
either writer may "change the subject." This can happen either to make it
interesting to the two writers, or to steer away from sensitive topics, as
needed.
In a classroom with a large number of children, management of this
type of journal may be cumbersome, due to sheer volume. Many teachers

(

read and respond to a portion of the class's writing each day, so that over the

\
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course of a week all students receive a response. Providing "in" boxes and
"out" boxes for journals that are ready for response and those that the teacher
has responded to helps with organization and management.
When responding to student's writing in the dialogue journal, teachers
should be sure to adjust their writing style and vocabulary to fit the age and
stage of the child's writing. Responding in cursive for a first grader, or using
unknown words or asking complex questions will limit the child's
understanding and cause frustration and loss of enthusiasm for the project.
Teachers are able, however to model correct spelling, punctuation, and
handwriting.
Buddy Journal
/:,·.

Another form of journaling- that involves interaction between two

Wt-ritersis.the buddy journal. In this situation, two students write back and
forth to each other, and respond to the writing and drawing that they read
from their partner, or buddy.
Wiener and Cohen (1997) suggest a number of different formats for the
partnering of students: children in two different classrooms at the same
school, students from different schools or cities, older students from a school
paired with younger buddies, a second language learner paired with a native
speaker, or a younger student with an older remedial student. Of course,
students in one classroom can also simply exchange journals on some type
predetermined rotation schedule.
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Students who are not writing using conventional spelling may draw
pictures for their buddy, and may either dictate words or messages to go
along with the drawing, or write at what ever level they are able and rely on
the teacher and the student buddy to interpret and "read" their writing.
Buddy journals need not be exchanged daily, in fact once or twice a week is
probably sufficient, so that students have time to think about what they have
read and what they want to write, and also to help build up the anticipation
of wondering who wrote back and what they wrote.
Home-School Journal

,vr ,

Home school journals engage yet another set of adults in a writing

dialogue with children. By reaching out to parents or others in the child's

'c:)

h&me, journals can take on many new and important roles in the classroom.
Harding (1996) used family journals to allow parents to share children's
reading experiences at home, and begin to get to know the parents better.
Morningstar (1999) also used home response journals to gather information
about children's literacy growth at home, and shared knowledge with the
parents about how they could nurture that growth by giving parents literacy
development information. Wollman-Bonilla (1999) used family message
journals as a way to communicate about happenings at school and
encouraged parent response to the students' entries. Home-school journals
can involve a two way writing interaction, between the student and parents
or adults at home or between the teacher and the adult family members, or it
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may be a three way interaction, involving student, teacher and parents or
guardians.
In order to establish the value of the home - school journals and the
importance of both parental response and timely return of the journals to
school, a lot of foundation work needs to be done. Parents will need to be
informed through class newsletters, notes home, and open house/conferer.1ce
time presentations. Specific instrur.tions about expectations of when the
journals need to be returned, how r.nuch wi·iting parents are asked to, the
type of responses desired, and who is encouraged to write in the journal

(p'arent, older sibling, grandparent, caregiver, etc.) need to be spelled out to

the. parents so they can fulfill their responsibilities in the journaling process.
)

1'eachers may encourage parents to write about family happenings or
special events. They can ask parents to respond to whatever their child has
shared in their journal entry. They may ask parents to be aware of reading
and writing behaviors that their child engages in at home or out in the
community. Family members may ask questions in the journal about what is
going on in the classroom and how their child is progressing. Children can
advertise special school events in journal entries, and parents may respond
with feedback after the event. As in a dialogue journal with students,
teachers may gently steer the direction of the journal by responding in
greater detail to certain entries by parents, or by changing the subject after
acknowledging the family member's effort in writing. If serious concerns are
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raised in the home - school journal, teachers may want to schedule a
conference with family members to deal with sensitive issues.

c::/
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: Instructions for
Constructin Journals
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Hinge Book
Taken from: Read! Write! Publish!
Fairfax & Garcia, 1992
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Tab Cover Journal
Taken from: Read! Write! Publish!
Fairfax & Garcia, 1992
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Hard Cover Journal #1
Taken from: Journaling: Engagements in Reading, Writing, and Thinking
Bromley, 1993
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Hard Cover Journal #2
Taken from: Literacy Development in the Early Years
Morrow, 1997
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Altman, Suzanne My Worst Days Diary
Anderson, J. Joshua's Westward
Journal
Axworthy, Anni Anni's Diary of France
Cartidge, Michelle The Mouse's Diary
Cummings, Pat
Petey Moroni's Camp
Runamok Diary
Harvey, Brett Cassie's Journey: Going
West in the 1860's
Harvey, Brett My Prairie Year
Knox, Bob Dave & Jane in Outer
Space
Krupinski, Loretta Bluewater Journal
McPhail, David Farm Boy's Year
Moss, Marissa Amelia Hits the Road
Moss, Marissa Emma's Journal
Oakley, Graham The Diary of a Church
Mouse
Platt, Richard Castle Diary
Potter, Beatrix The Peter Rabbit Diary
Thaxter, Celia Celia's Island Journal
Turner, Ann Warren Nettie's Trip South
Waber, Bernard Nobody Is Perfick
Williams, Vera B. Three Days On A River
In A Red Canoe
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Writing
1) The student writes clearly and effectively.
1.1 The student will develop concept and design.
1.2 The student will use style appropriate to the audience
and purpose
1.3 The student will apply writing conventions.
2) The student writes in a variety of forms for different audiences and purposes.
2.1 The student will write for different audiences.
2.2 The student will write for different purposes.
2.3 The student will write in a variety of forms.
2.4 The student will write for career applications.
3) The student understands and uses the steps of the writing process.
3.1
3.2
3.3
3.4
3.5

The student will prewrite.
The student will draft.
The student will revise.
The student will edit.
The student will publish.

4) The student analyzes and evaluates the effectiveness of written work.
4.1 The student can assess own strengths and needs for
improvement.
4.2 The student will seek and offer feedback.

Reading
1) The student understands and uses different skills and strategies to read.

1.1 The student will use word recognition and word meaning
to read and comprehend text.
1.2 The student will build vocabulary through reading.
1.3 The student will read fluently, adjusting for purpose and
material.
1.4 The student will understand elements of literature fiction.
1.5 The student will use features of non-fiction text and
computer software.
2) The student understands the meaning of what is read.
2.1 The student will comprehend important ideas and
details.
2.2 The student will expand comprehension by analyzing,
inte1-preting and synthesizing information and ideas.
2.3 The student will think critically and analyze author's use
oflanguage, style, purpose, and perspective
3) The student reads for a variety of purposes.
3.1
3.2
3.3
3.4

The student will read to learn new information.
The student will read to perform a task.
The student will read for literary experience.
The student will read for cai-eer applications

4) The student sets goals and evaluates progress to inlprove reading.
4.1 The student will assess strengths and need for inlprovement.
4.2 The student will seek and offer feedback to improve reading.
4.3 The student will develop interests and share reading experiences.
experiences.
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Chapter Five
Summary, Conclusions, and Recommendations
Summary
The information presented in this project was intended to enhance and
enrich the reader's ability to use daily journal writing in an early childhood
classroom. Chapters in the handbook highlight such topics as organization
and planning, the teacher's role before, during, and after the journal writing
activity, assessing and evaluating children's growth as writers and readers as
a result of the journal writing, and other styles of journals that can be used
as part of the early childhood curriculum. The project addresses the
Washington State Essential Academic Learning Requirements. The
handbook describes strategies for implementing a daily journal writing
program in an early childhood classroom.
The literature review examined research in areas that support the use
of daily journal writing as a part of the reading and writing curriculum for
young children. This includes information regarding the meaning of literacy
and the theory of emergent literacy. The value of a daily journal writing
program is based on the belief that reading, writing, speaking, and listening
are all intricately interconnected, and that practice as a reader or writer will
have positive effects on all four communications skills. The foundations for
these beliefs are found in the emergent literacy philosophy. Research
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regarding the benefits of daily writing by young children, and research about
methods of using journals in the classroom, and various types of journals was
reviewed.
Conclusions
Based on her experiences using the daily journal in a preschool
classroom and the resulting research undertaken for the purposes of this
project, the author believes that journal writing can be a dynamic, valuable
learning experience for children in a preschool, kindergarten, first, or second
grade classroom. This activity will continue to have a place in any classroom
setting the author encounters.
When researching the key subjects involved in the topic, the author
concluded that although there is a solid theoretical base for the use of
journals as one component of an emergent literacy program, there was very
little quantitative research regarding the topic. By studying the work of
prominent writers in the field of emergent literacy, reading, and writing, it
was possible to create a chain of evidence that supports the value of
journaling as a literacy tool with children. However, it was difficult to find
researchers who had measured this value in quantitative terms.
The author also found that many writers touched briefly on the use of
journals as an important part of the curriculum, few offered in-depth details
about their use. This led the author to conclude that a comprehensive piece
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gathering all the bits and pieces of wisdom into one convenient handbook was
needed.
Recommendations
The handbook was designed with teachers in mind. Hopefully it is
"teacher friendly" and useful for those who are interested. Two
recommendations for teachers follow.
1.

All teachers in preschool through second grade classrooms should
consider carefully how they can integrate daily journal writing into
their classroom. Besides the literacy benefits, students love it and it
contributes to a positive classroom atmosphere and a positive attitude
about writing and reading.

2.

Teachers need to adapt the program as necessary to find out what
works for them and their particular group of children. Further reading
on the topic is available and using the basic techniques described in
this handbook, along with unique adaptations for each individual
classroom and consideration of other written sources on the topic will
lead to a successful implementation of daily journal writing.
As stated in the conclusions, it was hard to find a great deal of

quantitative research on the subject of journal writing and its effect on
children's reading and writing skills. Therefore, my final recommendation is
primarily for researchers in the field of education, reading, and especially
emergent literacy.
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1.

A valuable piece of research would be a study that examines the effect
of daily journal writing on children's growth in reading and writing
skills. With so many classrooms throughout the nation now using
journals as a part of their curriculum, a population should be easy to
find. With pre-testing and post-testing, data could be gathered that
would demonstrate the effectiveness of a journal writing program.
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